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  ABSTRACT



  
    This paper proposes a theoretical basis and some guidelines for implementing the study of cases in the academic training of students of the majors offered by the School of Library and Information Science at the University of Costa Rica. This teaching strategy can be successful in situations in wich the application of theory and practice to study different subjects is required, because these subjects are a product of real situations or problems from work activity and encourage the search for solutions, creativity, negotiation, teamwork, leadership, among many other attitudes and skills. This work starts from the perspective of constructivist that promotes meaningful learning and allows teachers and students to assume different roles in the construction of new knowledge.
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  RESUMEN


  
    Este ensayo propone una base teórica y algunos lineamientos para implementar el estudio de casos en la formación del estudiantado de las carreras que oferta la Escuela de Bibliotecología y Ciencias de la Información de la Universidad de Costa Rica. Esta estrategia didáctica puede ser exitosa en situaciones en que se requiere la aplicación de la teoría y la práctica para el estudio de distintos temas, ya que se desprenden de situaciones o problemas reales relacionados con la actividad laboral y fomentan la búsqueda de soluciones, la creatividad, la negociación, el trabajo en equipo, el liderazgo, entre muchas otras actitudes y habilidades. Se parte desde una perspectiva constructivista que favorece el aprendizaje significativo y permite al docente y al estudiantado asumir distintos roles en la construcción de nuevo conocimiento.
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  1. INTRODUCTION


  
    
      
        
          
            Theory without practice is utopia
          


          
            Practice without theory is improvisation
          


          
            Anonymous
          

        

      


      
        
          

        


        
          
            The School of Library and Information Sciences (EBCI for its name in spanish: Escuela de Bibliotecología y Ciencias de la Información) at the University of Costa Rica (UCR) celebrated in 2014 its 25th anniversary in the training of professionals in library science and information offering two bachelors degree, one degree and a postgraduate degree. In the bachelor degree, the school has two emphases (Information Science and Educational Libraries) that share a common core of subjects until the third year, in which the student acquires the theoretical principles and practices underlying their own professional work units of information: processes, services, products, users, collections and technologies that currently face and streamline the various digital environments access to information.
          


          
            

          


          
            Despite the history of the EBCI, the work of professional training in librarianship incurs in new challenges, and requires updating content, and different teaching strategies that promote the construction of learning and experience in the classroom and beyond. This need is due to the changes currently modifying all human activities, from information technology and communication which have greatly impacted the world of information and its way of storage and retrieval. In this context, the work of the professors, as a revitalizing aspect of the learning process, should be complemented by constantly updating their knowledge in library science and education, research and production of scientific publications and collaborative work with peers.
          


          
            

          


          
            For this reason, this paper proposes the case study as an alternative to the professors of the School of Library and Information Science. Specifically, it poses as a teaching strategy for incorporating issues to be studied and resolved by the student, causing the search for creative solutions, decision-making, consultation and evaluation of information sources, using the previous and particular of each student, among other possibilities. In the text, they are considered theoretical, methodological and evaluative aspects for the implementation of the case studies in the university classroom.
          

        

      

    

  


  2.THE UNIVERSITY TEACHER AND HIS ROLE IN THE DISCIPLINARY TRAINING


  


  
    The teaching work is immersed in a constantly changing dynamics of social, political, economic and cultural transformations at the local and global levels, which must be contextualized in the learning process of each scientific discipline. In the field of library science, constant challenges in the retrieval and storage of information, the rescue of the historical documentary heritage, the technical processes using international standards and metadata as well as the incorporation of technologies, among many other issues, are added to the learning of a dynamic and embedded discipline in a transdisciplinary context.

  


  
    

  


  
    
      
        In this field, as in all areas, the professors of the University of Costa Rica is bound to have expert knowledge in their discipline and to apply various pedagogical perspectives, methodologies and teaching techniques for the training of students with a humanistic and critical sense, committed to the solution of national problems according to their scope (UCR, 2004). It is also known that they have to incorporate technologies and exploit all the possibilities for effective communication, knowledge generation, education and development of learn to learn skills required by the students.
      


      
        

      


      
        To the EBCI it is essential to maintain a form of teaching library science specialists to teach the courses that are distributed in the following areas: Information Processing, Information Products and Services, Administration, and Information Systems and Research. In these people is deposited the responsibility to fulfill the objectives of each course applying different teaching methodologies and evaluation.
      


      
        

      


      
        However, it has been found from investigations carried out for the Self-Assessment Report 2007-2012 the two bachelors degree and the degree programs taught in the EBCI, that there are "deficiencies of the teachers on pedagogy for teaching LIS excessive use of lectures as a teaching strategy" (EBCI, 2013, p. 51). This shows how there is a predominance of teaching strategies from a traditional perspective, which promotes rote learning and knowledge transfer where the teacher presents the information to the students and they assume it with a low critical nature.
      


      
        

      


      
        An educational proposal to change the position of the student who absorbs and receives knowledge passively to an active construction of this has been found in the constructivist perspective. According to Soler Fernandez (2006), constructivism:
      

    


    
      
        

      

    

  


  
    
      
        
          
            retoma las premisas epistemológicas del paradigma “interpretativo” y las aplica al aprendizaje, considerando una actividad cognoscitiva del aprendiz, quien organiza y da sentido a la experiencia individual... es la creencia de que los estudiantes son los protagonistas en su proceso de aprendizaje, al construir su propio conocimiento a partir de sus experiencias. [takes the epistemological premises of "interpretive" paradigm and applie them in the learning process, considering a cognitive activity of the trainee, who organizes and gives meaning to the individual experience … it is the belief that students are the protagonists in the learning process, to construct their own knowledge from their experiences.] (p. 29)

          

        

      

    

  


  
    
      

    


    
      
        The student, through the integration of new information and previous knowledge gained throughout his life, manages to reconcile new learning.
      


      
        

      


      
        The case studies (EC from its name in spanish: estudios de caso) is a constructivist teaching strategy that allows invigorate the teaching-learning process, the role of the person responsible for developing their knowledge and skills, and the teacher as a mentor and counselor of the strategy. This last one has a responsibility to build based scenarios on real problems that are developed in the information units which can be brought to the classroom by the EC strategy for finding solutions by conscientious student.
      

    

  


  

  3.CASE STUDIES (EC) AS A TEACHING STRATEGY


  
    
      
        
          
            
              A definition of EC is presented by Eisenhardt who proposes it as
            


            
              

            

          

        

      

    

  


  
    
      
        
          
            
              
                
                  una estrategia de investigación dirigida a comprender las dinámicas presentes en contextos singulares combinando distintos métodos para la recogida de evidencia cualitativa y/o cuantitativa con el fin de describir, verificar o generar teoría [a strategy of research aimed at understanding the dynamics present in unique contexts combining different methods for collecting qualitative evidence and / or quantitative in order to describe, verify or generate theory] (quoted by Martinez Carazo, 2006, p. 174).
                

              

            

          

        

      

    

  


  
    
      
        
          
            
              

            


            
              In the educational context is an ideal teaching and research strategy to make the connection between theory and practice in which the student engages consciously and responsibly throughout the process, with their own learning.
            


            
              

            


            
              As a strategy, the teacher designs and adapts the case based in the learning context of the students and their characteristics, as the learning content that meet the objective. The students are in contact with a real situation that it can be adapted to different levels of analysis and completeness. The intention is that the real situation includes a problem, an opportunity, a challenge, or the making of an informed decision from the consulted theory and experience of students.
            


            
              

            


            
              According Elizarrarás Velázquez (2007) the case may be fictional, constructed or adapted by teachers, incorporating descriptions of facts, events, reviews and opinions that may be challenging for the student. We recommend taking into account the training and utilization will be more effective the greater the connection to the real world. So a good EC must be:
            


            
              

            

          

        

      

    

  


  
    
      
        
          
            
              
                
                  Verosímil2, de modo que su argumento sea posible, que quede la impresión de que lo ha vivido alguien; provocador, que la historia que cuenta estimule la curiosidad e invite al análisis de sus personajes; conciso, sin adornos literarios ni exceso de tecnicismos; cercano, con narraciones y contextos del entorno más cercano, de la propia cultura; ambiguo, sin predisponer a tomar partido en apoyo de unos contra otros. El papel de cada personaje debe ser tomado y analizado con igual interés. [credible, so your argument be possible, to leave the impression of someone who has lived it; provocative, that the story stimulates curiosity and invites the analysis of its characters; concise, without trimmings or excess of literary technicalities; close, with stories and contexts of the immediate environment, of its culture; ambiguous, without prejudice to take sides in support of each other. The role of each character must be taken and analyzed with equal interest.] (Elizarrarás Velázquez, 2007, p. 38).
                

              

            

          

        

      

    

  


  
    
      
        
          
            
              

            


            
              An EC involving the features above lets you turn the classroom into a laboratory for exploration of different realities concerning disciplinary task: through discussion, explanation, research, drama and other activities, it approaches as much as possible to the employment reality and the search for solutions to problems that concern to library science.
            


            
              

            


            
              
                Cases can be used for various purposes that can therefore vary in their approach, duration and completeness of the contribution of the student. According to the Tecnologico de Monterrey (2012), three types most commonly used cases are identified:
              


              
                

              


              
                Cases focused on the study of descriptions: the aim is for students to analyze and describe an event or situation without proposing solutions.
              


              
                

              


              
                Troubleshooting cases: their focus is on decision making that requires the solution of problems in the case.
              


              
                

              


              
                Cases focused on the simulation: the aim is for students to get involved in the environment in which the event takes place dramatizing the situation and playing the role of the characters involved in it.
              

            

          

        

      

    

  


  4.METHODOLOGY FOR CASE STUDIES


  
    
      
        In this strategy the teacher person assumes the role of facilitator and motivator of the discussion and analysis of the case, so that its role is vital in formulating good questions that encourage reflection and clarification of ideas. Moreover, being the person who facilitates the case, he or she should promote collaborative work between students members of a group, identifying gaps in skills needed for teamwork. The teacher can: support the development of leadership attitudes, assign roles, identify which are the student's strengths and how they can make them work for the benefit of all; also, support the group reflection.
      


      
        

      


      
        Using case studies as a strategy, it is necessary that teachers take into account the following aspects (Tecnológico de Monterrey, 2012):
      


      
        

      


      
        Learning Objective (s) expected to be achieved.
      


      
        

      


      
        Number of sessions (or face-to-face classes) of the course that will be used to work the case. It can involve the extraclase work related to the search for information, activities and advance planning, and preparation of documents and presentation of results.
      


      
        

      


      
        Type of case and when it is going to be used (to introduce theoretical concepts or to implement the application of these concepts).
      


      
        

      


      
        Percentage of the course grade that will be accredited to work with cases and how it will be evaluated.
      


      
        

      


      
        At the time of presenting the EC to the group, it is recommended that the teacher announces the use of this strategy and provides an inducement for people to feel comfortable with the methodology and to give optimum performance. It should be considered the maturity level of the students and the academic level at which the course belongs. Furthermore, it is necessary to organize the activities such that a requirement be for the next case.

      


      
        

      


      
        
          Depending on the case and the topic to which it responds, it may require consultation with specialists from other disciplines regarding possible solutions or advice for the accomplishment of the activities. The intervention of these outsiders can generate a better use of the learning experience. See, for example, a case referred to a conservation of bibliography, a technological innovation in a library, a tender for sale of services, an infrastructure adaptation, among many other examples that may involve a professional from another discipline and provide valuable elements for discussion and decision making.
        


        
          

        


        
          The EC can demand the teacher who is planning more plannification work than the one invested in a master class. First, for their design it must find or create the case that relates exactly to the learning objectives; it must prepar complementary literature that can be used, and it must organize the dynamics in the classroom to address it with the students. Then, it requires resolving all questions that arise from experience and complement it with theory. As a last step, it must perform the evaluation, closure and return the resulting products to their qualifications.
        


        
          

        


        
          The effort and dedication that make the teacher will be rewarded with a more useful and with more feedback from the students. The experiences of implementing the EC can increase the knowledge of the teacher since this is integrated with their students into the dynamics of learning construction. For this, there is no doubt that it is a greater benefit than other traditional and memory strategies.
        


        
          

        


        
          
            In the first moment the person gives the case, the students are divided into subgroups, they analyze the information it contains, they identify their learning needs, they seek for themselves the theory needed to solve the problem and solve it. In more detail, within the activities that the students do in contact with a case can be mentioned:
          


          
            

          


          
            - Read, write and analyze the case, placed in the context, identify characters and relevant topics.
          


          
            - Reflect on the questions raised and possible solutions with ideas, solutions, different interpretations and opinions.
          


          
            - Consult the course contents, search for information in the library and/or on the Web and consult experts on the subject, in relation to the context and the doubts and inquiries that must be met for   the resolution of the case.
          


          
            - Link the case with their experience, with the learning context and the course content.
          


          
            - Produce a solution to the case according to the evaluation criteria and present it to the group.
          

        

      

    

  


  
    

  


  
    

  


  
    

  


  
    

  


  5.STEPS TO ADDRESSING THE EC:


  
    
      The cases can be adapted to different contexts and training purposes. Therefore, it can not be think it of a standard form of use, hence the next the sequence steps for approaching the EC with students are recommended.
    


    
      

    


    
      a) Presentation of the case: it is recommended that the students do a thorough reading of the case provided by the teacher. In this first approach it sets aside the theory to focus on the raised situation. Key moments, and the relevant facts and circumstances of each of these events are identified. To enrich the understanding of the case, this process it can be supported with various documentary resources, eg. a video, a newspaper article, an institutional document to provide data for the discussion, among other possible. (Annex 1, page 11).
    


    
      

    


    
      b) Analysis: All information provided by the case must be considered for the analysis. At this stage it is synthesized in a few lines the proposed situation by removing the idea or ideas which, in the opinion of the group, better define the situation presented. It should clarify the characteristics of the characters involved in the case and develop a timeline of events. Also, it can add the first hypothesis and alternative solutions.
    


    
      

    


    
      c) Identification of the basic aspects of the case: aspects such as objectives, issues, risks, opportunities, values, attitudes, and alternatives are identified. At this stage it is necessary to discover the key facts of the situation and the significant relationships established in these.
    


    
      

    


    
      d) Bibliographic support: it should be considered the consulting sources of information that can help solve the case. It is essential that decisions made are supported by bibliographic sources and non-bibliographic information such as consulting an expert on the subject.
    


    
      

    


    
      
        e) Resolution of the case: the students assume the role of decision makers and the support it well. In the work of supervision, the teacher must identify the level of exhaustiveness that students are implementing; moreover, the teacher must also motivate with reflection questions or comments to help the students make a deep analysis of the case to be solved.
      


      
        

      


      
        f) Development of recommendations: being the decision made on the case, the students can make recommendations to support the decision. Thus the ability to synthesize and propose viable alternatives to different situations is generated, which will be very useful to students in their professional future.
      


      
        

      


      
        g) Final review of the case and exposure: the students conduct a final review of the case and prepare the exhibition, considering the following scheme:
      

    


    
      

    

  


  
    
      
        
          - Narration of the facts and events developed in the case.
        

      

    


    
      
        - Interpretation of the case made by the group.
      

    


    
      
        - Possible ways to solve the case.
      


      
        

      

    

  


  


  
    
      Depending on the type of case being used, a way of present it is through dramatization, where students adopt a character and represent it. It can also organize a plenary which, according to Noeguero López (2007), provides a neat summary of the interpretations of the case and its possible solutions while studying the viability. With this last technique it is reached in the group the choosing of the solutions considered most relevant and the relationship between the proposed case, and the reality that the students will find in the future is discussed.
    


    
      

    


    
      h) Closure and evaluation: the teacher is in charge of the comments of the closure of the case and the application of the evaluation and return of products ordered by students (a research report, a portfolio, a scheme, a conceptual map, etc.).
    


    
      

    


    
      The EC can generate significant benefits to the students, specifically for the development of skills that will be of great help in their professional future such as equipment and management decision making. In addition, it may sense a voluntary contribution of more time as "the decision of a case they may be more attractive than lectures, reading books or academic texts and assessments rote" (Martínez Sánchez, 1999, p. 25).
    

  


  6.Evaluation of the EC strategy:


  
    
      
        Working with this participatory and collaborative methodology extends the alternatives assessment. The teacher can apply their general assessment and encourage the students' self-assessment (knowledge themselves) and coevaluation (peer-assesment) during the stages of resolution of the case or after the activity. The evaluation could be divided into three stages:
      


      
        

      

    

  


  
    
      
        
          1) Identification of the problem
        

      

    


    
      
        
          2) The process of gathering information
        

      

    


    
      
        
          3) The proposed solutions
        

      

    

  


  
    
      
        

      


      
        In the evaluation made by the teacher, the use of rubrics or evaluation matrices is recommended to measure the students' performance. Some aspects that can be assessed in them are: argumentation the problem, relevance of the consulted literature, the theoretical framework related to the topic, discussion of results, conclusions, writing and spelling, drawing up charts and graphs or support requested, compliance with deadlines and activities, among others. For example, an overall weight of the case through the section can be:
      

    

  


  
    
      [image: Cuadro]

    


    


    
      For these situations, in an excellent performance the teacher positively reinforces the learning achieved and highlights the success of the results. In an improvable performance the teacher should make awareness that, to solve a case, it is not enough to understand the theoreticalfoundations, but also learn to implement them. For a poor performance aspects such as writing, the terminology used, the technical content and technical implementation are not appropriate to their level, the teacher should make an assessment and find specific situations that hindered the resolution of the case and reflect on qualifying.

    

  


  7.CONCLUSIONS


  
    
      
        
          The EC is a teaching strategy that is approached from a constructivist perspective of learning. For this, it must be considered aspects such as: a strategy focused on individual student rather than the teacher; spaces for discussion and knowledge building; finding sources of information from the group autonomously, without ginving the sources; the teacher as a facilitator and guiding the process; and an evaluation to allows the assessment of the issues not only from the quantitative but also in qualitative terms, as attitudes and values.
        


        
          

        


        
          The preparation of a case involves time that the teacher must invest in the search of that reality event that meets the learning objectives, or in the development of a fictional situation. It is necessary that the person teaching values the type of cases discussed above to make considerations for processing and to determine the scope of the strategy. The time spent, that is more than preparing a lecture, it can be seen as a winning at the end of the strategy.
        


        
          

        


        
          In addition, the implementation of an EC also involves the time required for the group to work on face-to-fac class and to value the time that will be required in an extra class way. It is recommended that the teacher has the ability to negotiate with the student, assessing the possibilities of working together during outside class hours and the technological tools that could support them to work the case of a deferred basis (a blog, a wiki, a text document online discussion forums, etc.). The teacher in his or her role of facilitator can provide guidance to support students to achieve the stages of solving the case. Thus, the facilitator from the role of teacher is actively involved and learns from the experience of each group.
        


        
          

        


        
          
            The evaluation rubrics can help the students to appreciate the criteria that will be considered, both in terms of attitudes and the contribution that is made to group and individual level in the resolution of EC. Thus the commitment from the beginning may be greater if the student is aware of the way how it is going to be evaluated.
          


          
            

          


          
            The EC can contribute to the teaching of Library Science from a series of positive experiences in the training of students in the various courses of the curriculum. Each course addresses the development of theoretical and practical knowledge that are required in the workplace. Therefore, an EC can help the students change their passive role to an active role in learning.
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  9. ANNEX


  
    9.1. Annex 1


    
      

    


    
      
        
          Case study:
        


        
          Challenges of the University Library: from the traditional to the virtual
        

      


      
        

      


      
        
          Introduction:
        


        
          The next event is intended to assessment of a reality faced by the university library and the search to solutions to it. With this aim, it is recommend a critical and analytical reading, extracting the main ideas considered as problems, the role of the characters involved and the resources available and non-available of the institution.
        


        
          

        


        
          Objectives:
        

      

    

  


  
    
      
        
          
            - To identify the role played by ICT (information and communication technologies) in the process of library products and services automation.
          

        

      

    


    
      
        
          
            - To determine the digital skills that any person specialist in Library Science should possess and/or develop in their professional activity.
          

        

      

    

  


  
    
      
        
          

        


        
          Roles:
        


        
          For the resolution of this case, students meet in subgroups for reading it and make a plenary. Active participation in the discussion, exchange of ideas and collaboration in the search for solutions will be considered in the evaluation. Each group can ask specific questions to the teacher about elements that help to expand and focus the discussion in the search for alternative solutions.
        


        
          

        


        
          General information:
        


        
          - Each team will be formed by 4 students.
        


        
          - The time for analysis, search for solutions, report writing and presentation will be 2 face-to-face classes (8 contact hours). Extra class work for the literature review and progress in the answers to the   questions is recommended.
        


        
          - The group will prepare a text document with a cover, an introduction, questions and possible solutions, bibliography and appendices. In addition, the presentation can be supportes with a presentation   of slides or other material homemade.
        


        
          

        


        
          
            Evaluation:
          


          
            The report must contain the following:
          

        

      

    

  


  
    
      
        
          
            
              - Arguments of the problem
            

          

        

      

    


    
      
        
          
            - Resolution and discussion of the questions raised
          

        

      

    


    
      
        
          
            - Conclusions
          

        

      

    


    
      
        
          
            - Correct grammar and spelling
          

        

      

    


    
      
        
          
            - Consulted bibliography (minimum 2 sources of information)
          


          
            

          

        

      

    

  


  
    
      
        
          Value: 20%. It breaks down as follows:
        


        
          Written report: 10%
        


        
          Exhibition: 5%
        


        
          Co-evaluation: 5%. (Proactive participation in the whole process will be evaluated).
        


        
          

        


        
          CASE REPORT
        


        
          The “Efrain Rojas Rojas” University Library of the University of Costa Rica has 20 years existence. Since its inception, it is specialized in providing information services to a diverse community made up of university teachers and administrators, researchers’ staff and students from different disciplines. So its target population may amount to more than 25 000 people engaged in academic and research work.
        


        
          

        


        
          
            The collection of the Library consists of the following:
          

        

      

    

  


  
    
      
        
          
            
              - General collection: 35 000 copies
            

          

        

      

    


    
      
        
          - Final work of graduation: 1500 copies
        

      

    


    
      
        
          - UCR academic journals: 8500 scientific articles
        

      

    


    
      
        
          - Subscription journals: 450 titles
        

      

    


    
      
        
          - Multimedia materials: 7000 tangible objects (video, audio, photos)
        

      

    


    
      
        
          - Research reports: 850 project documents
        

      

    

  


  
    
      
        

      


      
        Among the services provided by the Library include:
      

    

  


  
    
      
        
          
            
              - 5 terminals with Internet access
            

          

        

      

    


    
      
        
          
            - Card catalog with over 50 000 cards
          

        

      

    


    
      
        
          
            - Printed monthly newsletter
          

        

      

    


    
      
        
          
            - Training of Users
          

        

      

    


    
      
        
          
            - Physical location of documents in other libraries
          

        

      

    


    
      
        
          
            - Loan of bibliographic material
          

        

      

    


    
      
        
          
            - Guide to the users and resolution of queries
          

        

      

    


    
      
        
          
            - Accessible services to people with disabilities
          

        

      

    


    
      
        
          
            - Individual and group study rooms
          

        

      

    


    
      
        
          
            - Audiovisual materials center (VHS, DVD, CD)
          


          
            

          

        

      

    

  


  
    The organization of the library is divided into:
  


  
    
      - Coordination (General Coordinator and 1 Head Department )
    


    
      - Reference Department: 5 people
    


    
      - Technical Processes Department: 5 people
    


    
      - Circulation and Loan Department: 5 people
    


    
      - Selection and Procurement Department: 5 people
    

  


  
    

  


  
    In the last 10 years, the use of Internet as the primary mean of access to information has won in an extended mode the taste and preference of the university community, making the user statistics generated by different Departments of the Library fall alarmingly. This situation is not unaware to the university authorities, who have supported the recommendations of the Coordination of the Library to keep the budget and try to reverse the problems of the low influx of users in person; still, the outlook is not encouraging and there could be cuts.
  


  
    

  


  
    
      One aspect that stands out is that the library has not ventured into the field of technology and automation to manage new services and information products. This has been to remain faithful to a library tradition inherited from previous policies and administrative procedures that give priority to the printed document and users face service in the facilities of the library.
    


    
      

    


    
      From the above, the following questions arise:
    


    
      

    


    
      [image: Cuadro gris 1]

    


    


    
      
        What has been the main problem in terms of low/no assistance of library users?
      


      
        What alternative solution or hypothesis is initially envisioned to position back to the library as an intermediary between the user and the information?
      


      
        What levels of responsibility have all the people who work in the library? Analyze each position and breakdown activities belong. Identify those that are part of the problem.
      


      
        What is the contribution that the automation can provide services and products to the Library?
      


      
        

      


      [image: Cuadro gris 2]


      
        


        
          1) What alternative solutions to position the university community in the department proposes? Describe new services/functions/policies and the relationship that it must be established with other departments (if required) to make them function properly.
        


        
          2) What material resources will demand the department? Make a real estimate of the budget required for the purchase of materials and other actions to be carried out.
        


        
          3) If required digitizing various printed materials, which will it be? What considerations should be taken on the issue of copyright? And what criteria will be taken into account digitization? Assess quality aspects, applications and equipment.
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  10. NOTAS


  


  [1]Universidad de Costa Rica. Escuela de Bibliotecología y Ciencias de la Información. COSTA RICA. esteban.gonzalezperez@ucr.ac.cr


  [2]Emphasis added as it comes in the original text.
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CUADRO 2
‘Nitmero y porcentaje de responsables de archivos centrales, segin cantidad de

‘personas a cargo
Nimero de personas a cargo _ Nimero de encuestados Porcentaje
Ninguna 5] 50%

123 12 315%
426 3 8%

7a10 2 525%
Mis de 10 2 525%
TOTAL 38 100%

Fuente: Cuestionario sobre competencias gerenciales dirigido al personal encargado de
‘administrar los archivos centrales del sector piblico costarricense, 2012.
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CUADRO 6
Importancia de competencias gerenciales segin los responsables de archivos

centrales

Competencia Posicion  Namerode %  Porcentaje

menciones acumulado
Tiderazeo T r 21 321
Habilidades comunicacionales 2 s 151 472
Habilidad para tomar decisiones 3 7 132 604
Pensamiento analitico 3 6 13 (711
Integridad y comportamiento ético 1 s 04 L1
Habilidades comunicacionales 1 s 04 906
Pensamiento analitico 2 5 94 1000

Fuente: Cuestionario sobre competencias gerenciales dirigido al personal encargado de
‘administrar los archivos centrales del sector piblico costarricense, 2012
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FIGURA1
Comparacion de Registros Formato MARC entre RCAA y RDA

1. AACR2:

100 1# $aWinton, W. M. $q (Will McClain), $d b. 1885.

245 14 $a The geology of Denton County / $¢ by W.M. Winton.

260 ## $aAustin, Tex. : $b University of Texas, $c [1925].

300 ## $a86, [21]p.:$bill., 1folded map ; $c 24 cm.

490 1# $a University of Texas bulletin ; $v no. 2544 (Nov. 22, 1925)
830 #0 Sa University of Texas bulletin ; $v no. 2544.

Fuente: Picco y Ortiz, 2012, p. 162
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CUADRO 1
Entrevistados segtin caracteristicas demograficas, por caracteristicas de control
EBCI-Universidad de Costa Rica, 2011

Edad Condicién  Enfasis
17 21-
20 46 Bmb Ama Bedu Cinf
Sexo Femenino 100.0 .0 692 702 688 708 732 663 644 750 69.7
Masculino .0 1000 30.8 29.8 313 292 268 337 356 250 303
Edad en afios 17-18 243 295 486 .0 179 36.0 227 288 475 40 259
cumplidos 19-20 286 246 514 .0 304 236 27.8 269 257 290 274
21-22 186 164 .0 383 188 169 186 173 129 230 17.9
23-24 107 131 .0 245 152 67 134 96 3.0 200 114
25-46 179 164 0 372 179 169 175 173 109 240 174

Promedio 21.61 21.85 18.51 25.30 21.90 21.42 21.86 21.53 19.92 23.47 21.69
Nacionalidad del  Costarricense 100.0 96.7 98.1 100.0 99.1 989 99.0 99.0 98.0 100.0 99.0

entrevistado Nicaragiiense 0 16 9 0 9 0 0 10 10 0 5
Colombiano 0 16 9 0 0 11 10 0 10 0o 5
Estado civil Soltero(a) 914 918 99.1 830 884 955 897 933 931 900 915
Casado(a) 57 33 0 106 71 22 62 38 50 50 50
Unién Libre 21 33 9 43 36 11 31 19 10 40 25
Divorciado(a) 0 16 0 11 9 0 10 O 10 0O 5
Separado(a) 7 o0 0 11 0 11 0 10 0 10 5
Zona de Urbana 807 885 850 809 759 921 835 827 851 81.0 83.1
procedencia Rural 193 98 150 181 232 79 155 173 139 190 164
NSIE 0 16 0 11 9 0 10 0 10 0 5
Provincia de San José 543 689 561 617 580 596 567 606 57.4 600 587
procedencia Cartago 236 230 206 266 232 236 237 23.1 228 240 234
Heredia 114 33 150 21 80 101 113 67 109 7.0 90
Alajuela 64 33 37 74 71 34 41 67 40 70 55
Puntarenas 14 16 28 0 9 22 21 10 30 0 15
Guanacaste 14 0 9 11 18 0 10 10 10 10 10
Limén 14 0 9 11 9 11 10 10 10 10 10
Provincia donde  San José 607 672 636 617 616 640 619 635 614 640 627
habita Cartago 236 246 196 287 259 213 227 250 238 240 239
Sl Heredia 114 49 140 43 80 112 134 58 109 80 95
Alajuela

4.3 33 28 53 45 34 21 58 40 40 40

Fuente: Encuesta a estudiantes del Bachillerato en Bibliotecologia EBCI-UCR, 2011
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CUADRO 10
Cambios recomendados a la carrera de Archivistica por los responsables de archivos
centrales, segin cl fipo de cambio

Cambios recomendados Nimero de
menciones
Dar un enfoque gerencial a Ia carrera 23
Incluir talleres  précticas dirigidas en Administracién como 18
parte del curriculo
Aumentar la cantidad de cursos en Administracion 14
Modificar el curriculo de los cursos en Administracion que 9
actualmente se imparten
Otros:
Cursos formativos sobre el desarrollo de habilidades 1
Incluir temas como liderazgo, estilos de administracion, 1
administracién de personal, planeacion presupuestaria o
financiera
No contesta 9

TFuente: Cuestionario sobre competencias gerenciales dirigido al personal encargado de
administrar los archivos centrales del sector piblico costarricense, 2012.
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ACCIONES POR DEPARTAMENTO

En subgrupos y asignando a cada uno un departamento especifico se analizan las siguientes|
preguntas para perfilar propuestas de solucion
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CUADRO1
Niimero y porcentaje de archivistas segan el iempo laborado en los archivos centrales,

2012
“Aios laborados en el archivo ‘Nimero de instituciones _ Porcentaje
central
Menos de un aio 3 %
123 aiios 16 2%
4a7aiios 6 16%
8a10aiios 4 10.5%
Mis de 10 afios ] 235%
TOTAL 38 100%

Fuente: Cuestionario sobre competencias gerenciales dirigido al persomal encargado de
‘administrar los archivos centrales el sector piblico costarricense, 2012
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FIGURA 2

Porcentaje de los entrevistados segun forma en que financia los estudios, BBCI-

2011.
BecadelaU
Padres
&
Propios medios
Otra beca
Otra
0 10 20 30 50 60
Porcentaje

Fuente: Encuesta a estudiantes del BBCI-2011

70
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FIGURA 3
Porcentaje de los entrevistados segin si dejaria los estudios por razones
laborales o nuevos empleos, BBCI-2001.

mNo msi = NS/NR

Fuente: Encuesta a estudiantes del BBCI-2011
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CUADRO 5
Nimero de responsables de archivos centrales, segiin medio por el cual recibiron
capacitacion en Administracion

Medio por el cual recibieron capacitacion en Nimero de menciones
Administracion

Phan de estudios de Archivistica By

Estudios formales incompletos de Administracion 8

Estudios formales completos de Administracién H

Participacion en cursos que ha brindado la instifucion 10
enla cual laboran

Capacitacién offecida por ¢l Archivo Nacional 9
Formacion autodidacta 5
Otros 5
TOTAL 65

Fuente: Cuestionario sobre competencias gerenciales dirigido al personal encargado de
administrar los archivos cenirales del sector piblico costasricense, 2012
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1. RDA:

100 1# $aWinton, W. M. $q (Will McClain), $d 1885- , $e author

245 14 $a The geology of Denton County / $¢ by W.M. Winton.

260 ## $aAustin, Texas : $b University of Texas, $c [1925].

300 #¢ $a 86 pages, 21 unnumbered pages : $b illustrations, 1 folded map ; $¢
24 cm.

336 ## $atext $2 rdacontent

337 #t $aunmediated $2 rdamedia

338 # $avolume $2 rdacarrier

490 1# $a University of Texas bulletin ; $v no. 2544 (November 22, 1925)
830 #0 $a University of Texas bulletin ; $v no. 2544.
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PLENARIA

Cada departamento realizara una exposicion de los hechos y valoraciones mis relevantes de sobre las
prequntas de reflexion. Ademas, planteara las alternativas de solucién que aportara para beneficio de
la biblioteca. Las respuestas deben redactarse en el informe.
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CUADRO 9
Formacion recibida en la carrera de Archivistica zcapacifa o o para gerenciar?

Formacion recibida capacita Porcentaje
Si 155%
No 50%
No aplica 315
No contestan %
TOTAL 100%

Fuente: Cuestionario sobre competencias gerenciales dirigido al personal encargado de
‘administrar los aschivos centrales del sector piblico costarricense, 2012
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CUADRO 4
Niimero y porcentaje de sesponsables de archivos centrales, segin capacitacion en

Administracion recibida
Capacitacion en Administracion Numero de personas __ Porcentaje
Siposee 33 §7%
No posee 4 10%
No responde 1 3%
TOTAL 38 100%

Fuente: Cuestionario sobre competencias gerenciales dirigido al personal encargado de
‘administrar los archivos centrales del sector piblico costarricense, 2012.
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Mejorable Deficiente

Los/as estudiantes Las/os estudiantes saben |Los/as estudiantes no
pueden analizar el casoy |plantear el problema pero [saben como abordar el
llegar a una solucion no saben solucionarlo | caso

razonada
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TABLA1
Instituciones en las que laboran los sujetos de Ia poblacion de estudio

INSTITUCION.

PODER LEGISLATIVO
| Asamblea Legistativa

Contraloria General de 1a Repéblica

Defensoria de los Habitantes

PODER JUDICIAL

Archivo Judicial

Centro Documental de la Escuela Judicial

[Ministerio Piiblico/Fiscalia General de la Repiiblica
Organismo do Investigacion Judicial

[Defensa Piblica

Escuela Judicial

[PODER EJECUTIVO

MINISTERIOS

[Presidencia ()

Comisién Nacional de Prevencion de Riesgos y Emergencias
Direccion General del Servicio Civil

Secretaria Técnica de Gobierno Digital

| Consejo Nacional de la Persona Adulta Mayor

Instituto Costarricense sobre Drogas

Relaciones Exteriores

Gobernacion (%)
Diceccion General de Migracién v Extraneria

Junta Administrativa de la Imprenta Nacional (*)

| Direccion Nacional de Desarrollo de la Comunidad
Justicia v Paz

[Registro Nacional

Instituto Latinoamericano de las Naciones Unidas para la
[prevencion del delito y tratamieato del delincuente (*)
[Procuraduria General de Ia Republica

Seguridad

Hacienda

Unidad gjecutora del programa de regulacion de catastro y registro
Tribunal aduanero nacional

Tribunal fiscal administrativo

Agricultura y Ganaderia

[ Instiruto Nacional de Innovacién y Transferencia en Tecnologia Agropecuaria

Oficina Nacional de Semillas
Secretaria Ejecutiva de Planificacion Sectorial y Agropecuaria
[ Junta de Fomento Agricola
[Junta de Fomento Porcino

Servicio Fitozanitario del Estado
FIDAGRO

Economin, Industria y Comercio

Fabrica Nacional de Licores

Conzejo Nacional del Conzumidor

Conision de Promecion de la Competencia

Laboratorio Costarricence de Matrologia

Secrataria Zjecutiva del Consejo Nacional para la Calidad
| Ambiente, Energia v Telecomunicaciones

[ Instiuto Meteorolégico Nacional

Tribunal Ambiental ddministrative

[Secrataria Tecnica Nacional dmbiental

Conseor Resronales Ambientale
Sistema Nacional de Areas de Conservacion

Comeion Nacional par I gecton de o brodvercidod
Conieion de Ordenamiento v Manelo de o Cuenca alt del Rio
Reventazon

Pargue Marino del Paciics

| Junta Directiva del Parque Recreativo Nacional Playas
[Fondo Nacional de Financiamiento Foresal

(Obras Pablicas y Transportes (*)

Conseio de Seguridad Vial (%)

Tvibunal Adminisvativo de Transports Piblico

Conseio de Transports Pilico

Consejo Nacional de Concesiones

Consejo Nacional de Vialidad

Junta Administratva del Muelle de Golfito

Conseio Portuario Nacional

Conseio Tecnico de Aviscion Civil Diseccion Geperal de Aviacicn Civil
Educacion Piblica

nstituto Naciona para el Desarrollo de la Ineligencia
Fondo Nacional de Becas

Centro de Ivestigacion y Peeccionamients para o Educacion Téeniea
[Escuela Controamérica de Ganaderia

Cotegio de S Ltz Gonzaga

Conseio Nacional de Educacidn Superior

Educatio, ol Portal educattvo nacional del MEP

| Salud (%)

[ ncrito de Ivecigacion s Encefanca en Nuriion s Salud
Lnstitto sobre Alcobolismo y Famacodependeacia
Patronato Nacional do Rehabilitacién

Conssjo Nacional de Rehabilitacion y Educacion Especial
Oficina de Cooperacion Ieracional do la Salud
[Secretariade Poliica Nacional de Almentacion y Nuricion
[Suditoria General de Servitos de Salud

(Concejo Interinstiucional a la Madre Adotescente

Comieion Nacional de Vacunacion  Epidemiologia

Conseio do Atencion Integral

[Juntade Vigiancia de Drogas y Exmpefacientes

Conseio Téenico de Aststencia Mdtco Social

Trabajo y Seguridad Social

Conseio do Salud Ocupacional

Conseio Nacional de Slarios

Cultura v Juventnd

Dieccitn General del Azchivo Nacional

| Centro Costarricense de Produccién Cinematogrdfica
Contro Culturl ¢ Hisorico José Figueres Ferrer

Contro Nacional de Misica

Teato Popular Melico Salazar

Teatro Nacional

Museo de Aste Costamicense

[Museo do Artey Disefo Contempornes

Museo Bistorico Culural Juan Santamaria

Museo Bistérico Cultural Dr. Rafaelingel Caldertn Guardia
Museo Nacional de Costa Rica

Consejo Nacional dela Poliica Piblica de a Persona Javen
Vivienda y Asentamientos Bumanos

Ciencia v Tecnologia
[Planificacion Social y Polifica cconomica

Comercio Exterior
Deporte

Bienestar Social v Familia

Turismo (es ol mismo ICT)

Instituto Costarricense de Turismo (ICT)
Descentralizacion v Desarrollo Local
Nota: En Ias instituciones identificadas con (7). 1os responsables de Ios archivos
centrales comrespondientes no respondieron el cuestionario que se les envis, por
otra parte, el Ministerio de Gobernacion, identificado con (**) se encuentra
fusionado con el Ministerio de Seguridad. por lo cual el cuestionario
comespondiente fue respondido solamente una vez por el responsable del archivo
central de dicho ministerio. Ademds las instifuciones adscrifa a ministerio que estin
escritas en letra cursiva, segin lo manifestado por los responsables de los archivos
centrales de los ministerios respectivos, no cuentan con archivo central, por lo cual
20 se les solicits informacion.

Fuente: Elaboracion propia con base a datos del Ministerio de Planificacion, 2012,
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CUADRO 4
Entrevistados segun caracteristicas econémicas familiares, por caracteristicas de control
EBCI-Universidad de Costa Rica, 2011

Edad Condicién  Enfasis Nivel
17 21
20 46 Bmb Bedu Cinf Prim Otro
Condicion MedioBaja 529 492 458 585 929 0 495 538 485 550 517
economica  MedioAlta 436 426 486 372 .0 978 443 423 455 410 433
[anta=y Baja 21 82 47 32 71 0 52 29 40 40 40
Alta 7 0 0 11 0 11 0 10 10 0 5
NS/NR

g 0 Lo .0 0 ] 1.0 0 10 0 5

B, 200 © 200 148 168 202 304 34 155 212 158 210 184

mensual-en menos

miles- 201-399 250 311 271 266 402 101 278 260 267 270 269
400-599 150 213 150 191 152 191 186 154 178 16.0 169
600-799 15.7 98 121 160 71 225 144 135 119 160 139
800y mas 214 213 262 160 54 416 206 221 248 180 214
NS/NR 29 16 28 21 18 34 3.1 19 3.0 20 25
Promedio 486.8 483.3 507.7 460.9 330.9 683.7 493.6 478.4 506.1 465.3 485.7

Nivel de Primaria 236 262 150 351 339 124 216 269 198 290 244

escolaridad del  secundaria 300 311 364 234 366 225 309 298 317 290 303

[P Universidad 414 393 458 351 24.1 618 433 385 465 350 408
NS/INR

50 33 28 64 54 34 41 48 20 70 45

Nivel de Primaria 250 279 178 351 357 135 27.8 240 228 290 259

.esw':"dad“e Secundaria 329 344 30.8 362 357 303 402 269 287 380 333
2 macic Universidad  40.7 328 47.7 27.7 259 539 309 452 455 310 383

NS/NR
14 49 37 14 27 22 10 38 30 20 25

Fuente: Encuesta a estudiantes del Bachillerato en Bibliotecologia EBCI-UCR, 2011
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e-Ciencias d_e’ la
Informacion

e-Ciencias de la Informacion

Revista electrénica publicada por la

Escuela de Bibliotecologia y Ciencias de la Informacién,
Universidad de Costa Rica, 2060 San José, Costa Rica

E-Ciencias de la Informacion

Revista electronica semestral, ISSN-1659-4142
Volumen 4. niimero 1. articulo 2
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CUADRO 8
Porcentaje de responsables de archivos centrales, segin formacion en ofros
campos del conocimiento

Formacion universitaria Namerode  Porcentaje
‘menciones
Historia 11 %
Bibliotecologia 4 16%
Informitica 2 8%
Coutabilidad 2 8%
Quimica 1 4%
Derecho 1 4%
Aduanas 1 4%
Gestion ambiental 1 4%
Historia y Ensefianza de Estudios Sociales 1 4%
Getencia de la nformacién 1 4%
TOTAL ] 100%

Fuente: Cuestionario sobre competencias gerenciales dirigido al personal encargado de
i i i P A i I RS L.
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Escolaridad

FIGURA 4
Porcentaje de entrevistados segun nivel de escolaridad del padre y de la madre,
BBCI-2011.

Universidad

Secundaria

Primaria

NS/NR

0 10 20 30 40 50

Porcentaje

Fuente: Fuente: Encuesta a estudiantes del BBCI-2011
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TABLA2

Razones por las que se considera que Ia formacién brindada por la carrera de Archivistica

capacita o 1o para gerenciar
Ta formacion si capacita La formacion no capacita
Ta formacion universifania recibida en | La_ formacion  recibida  fue

Ia carrera de Aschivistica, le permite al
estudiante desarrollar todas las desrezas
adquiridas a Io largo de la carrera, sin
embargo s responsabilidad  del
archivista  aplicar  fodas  esas
herramientas, el conocimiento adqirido
¥ Ia experiencia vivida de manera que
llegue a convertirse en un gerente de la
informacién.

principalmente técnica, no gerencial.
Coando se recibieron cursos de
Administracion fueron muy generales.

Dan Ias bases para a administracion de
un archivo, sin embargo, siempre es
necesaria la capacitacion posterior y la
experiencia que solo con el paso de los
afios se adquiere.

Se cursd <l plan de estudio, cuando I
camera estaba mis enfocada en la
Historia.

Se imparien cursos de Admmnistracion
en los que se desamollan femificas
importantes como la  negociacion,
inteligencia emocional, efc.. pero son
insuficientes, pues mas que teoria, se
requiere practica.

Ia camera se emoca e h
administracion de los documentos, de
Ia informacion.

La formacion recibida en la UCR
‘permite tener las bases para administrar
¥ gerenciar Ia informacion de cualquier
archivo donde un archivista deba

desempefiarse.

Los cursos de Administracion tienen
wa buena fornulacién en los
programas, pero no se logran en la
‘practica.

Ta fommcion tecibida _proporcioma
herramientas teoricas que son la base
para la administracion de la informacion
en la practica

El conocimiento admimsimaiivo_que
imparte Ia carrera es casi nulo, a pesar
de que el plan de estudios que tiene
este componente lleva casi afio y
‘medio.

Son mveles nuy basicos de
Administracion como para poder salir
eraduados en paralelo como gerentes
de la informacion

La formacion recibida 0o es exbaustiva,
de acuerdo con Ia realidad con Ia que
los archivistas deben enfrentarse en las

organizaciones.

Fuente: Cuestionario sobre competencias gerenciales dirigido al personal eacargado de
‘administrar los aschivos centrales del sector piblico costarricense, 2012.
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Tabla 1

Sintesis de los repositorios analizados
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Fuente: Eiaboracion propi.
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preguntas generadoras deben ser respondidas por escri dentro del
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Universidad/Pais

Afio
creacion

Objetos digitales incluidos

Software
empleado

Otra
informacion

Intellectum,
Universidad de la
Sabana - Colombia

FLACSOAndes Tesis
- Ecuador

Tesis. PUCP,
Pontificia Universidad
Catdlica de Peri -
Peri

RIUNB, Universidade
de Brasilia - Brasil

Biblioteca Digital de
Produccion Intelectual
de la Universidad de
Séo Paulo (BDPI),
Universidade de Séo
Paulo — Brasil

relevante

hitp/inte | 2004 « Tesis y trabajos de grado Dspace Actualmente, se
llectum.u « Comunicacién institucional Focibsi
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CUADRO 2
Entrevistados segtin caracteristicas académicas, por caracteristicas de control
EBCI-Universidad de Costa Rica, 2011
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Fuente: Encuesta a estudiantes del Bachillerato en Bibliotecologia EBCI-UCR, 2011
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FIGURA 2
Representacion de Datos en Catalogos segtin el Modelo Entidad-Relacién en RDA
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CUADRO 7
Porcentaje de responsables de archivos centrales, segiin las finciones del proceso

administrativo que ejecutan

Etapa o funcion del p.a. _ Nimero de menciones Porcentaje
Planificar 18 475%
Organizar 17 45%
Dirigir 14 37%
Controlar 17 45%
Evaluar 14 37%
Integrar el recurso humano 2 5%

Todas las anteriores 17 5%

No contesta 2 5%

Fuente: Cuestionario sobre competencias gerenciales dirigido al personal encargado de
administrar los archivos centrales del sector piblico costarricense, 2012
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FIGURA1
Porcentaje de los entrevistados segun provincia de procedenciay en la
que vive actualmente, BBCI-2011.
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Fuente: Encuesta a estudiantes del BBCI-2011





